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PREFACE

As we move into the 21st century, it is time to change some of the public’s perceptions about
physical education; not “athletics”, not “gym”, but the sequential educational program that
teaches the how, what and why of physical education. Physical education does not look like what
many parents and teachers participated in when they were children: lines of students in matching
uniforms counting aloud as they did calisthenics. Students and the school environment have
changed, and they have changed greatly. Research has continued to increase awareness about the
need for and purpose of physical activity and its relationship to one’s overall health. National
initiatives have brought physical education to the forefront rather than an isolated “extra” or
“special”. Issues such as inclusion, interdisciplinary curriculums and Title IX have influenced
programming considerations. With public interest in education running high, physical educators
need to focus on planning and teaching short- and long-term decision making and about what
students should know and be able to do in physical education.

An investment in health and fitness is just what this country needs right now! We have to
encourage every person to take responsibility for lis or her own life and that begins with
prevention. So that we don’t have another generation of couch potatoes, our young people
also need to experience a personal sense of pride about learning new skills and respect for their
own bodies (Donna Shalala, Secretary of Health and Human Services).

This Guide to K-12 Program Development in Physical Education creates high-quality standards for all
students in physical education and provides local school districts with direction for developing
and delivering quality programs for the students of Connecticut. The intent is to stimuate change
and enhance not just curriculum, but all entities which affect quality programming. This is
demonstrated in the chapters of the guide which address a variety of topics that include the
supportand need for increased physical activity, the elements needed to deliver aquality program
in physical education and the critical issues that must be considered when planning and
developing programs. Itisa pleasureto be able to provide you with this guide, a valuable resource
as we work together to enhance curriculum, instruction and student achievement.

Barbara Westwater
Consultant in Physical Education

v



ACKNOWLEDGMENTS

This guide to K-12 program development has become a reality through the hard work, dedication
and guidance of many individuals whose contributions may not be acknowledged here, but
whose efforts are greatly appreciated. Without the help and concern of these outstanding
educators, administrators and mentors, this guide would not have been possible.

The following served as members of the Physical Education Curriculum Committee:

e Amy Beardsley, physical educator, Salem Elementary School;

e June Bernabucci, physical education chairperson, Hartford;

e Judith Bourell Miller, associate professor, Central Connecticut State University;

e Pamela Goodpastor, chairperson, Health and Physical Education Department, Regional
School District 9;

* Vincent lezzi, health and physical education director, Hamden;

e JoAnn Knapp, health and physical education director, South Windsor;

* Ed Manfredi, physical educator, Chippens Hill Middle School, Bristol;

e Jean Mee, physical educator, Stratford Academy, and assistant professor, Southern
Connecticut State University;

* Victoria Morley, assistant professor, Central Connecticut State University;

* William Phelps, physical educator, Canton Elementary School;

* Robert Pierce, physical educator, Plainville High School; and

* Diane Wright, physical educator, Prince School, New Haven.

Recognition is also given to the physical educators from the original Healthy Schools 2000
Program, who began some of the framework for this project; the many teachers who have
contributed ideas for illustrative tasks and assessments; and both the Connecticut Association for
Health, Physical Education, Recreation and Dance and the Connecticut Association of Adminis-
trators for Health and Physical Education for their ongoing support and advocacy for the
development of quality programs in physical education in Connecticut schools.

vi



INTRODUCTION

The Need For Physical Activity And Physical Education
The Role Of Physical Education In Schools
Purpose Of The Guide




INTRODUCTION

CHAPTER 1

The Need For Physical Activity
And Physical Education

Our society has become increasingly more aware of the
benefits and values of physical activity.

Regular physical activity in childhood and
adolescence can help control weeight and re-
duce fat, build healtly bones and nuscles,
and fmprove cardiorespiratory endurance
and muscle strength. By reqularly partici-
pating in physical activity, young people can
develop lifelong habits that can reduce their
risk of dying prematurely, dying of heart dis-
ease, and developing diabetes, igh blood
pressiire and colon cancer.
(Centers For Disease Control
and Prevention, 1997)

Research, theory and practical experience have
given us both an understanding and the evidence to sup-
port the need for quality programs in physical education
that will give children the knowledge, skills and attitudes
needed to develop an active and healthy lifestyle. Mod-
crn technology, with its labor-saving devices, motorized
transportation and passive entertainment, has resulted
in an inactive and sedentary lifestyle for many Ameri-
cans. This has occurred in all age groups, from our chil-
dren to our senior citizens. Lifelong health practices be-
gin in early childhood. Their development and mainte-
nance cannot be left to chance. Effective physical educa-
tion programs must be an integral part of every child’s
formal educational experiences so that each child devel-
ops basic physical skills, positive attitudes and habits of
exercise and activity.

An increasing number of studies have height-
ened our awareness and understanding about the ben-
efits of physical activity. Beginning with the Health and
Human Services document Healthy People 2000, physical
activity and fitness were cited with two major goals: “to
increase moderate daily physical activity and reduce sed-
entary lifestyles” (U.S. Department of Health and Hu-
man Services, 1990). In 1992, the American Heart Asso-
ciation placed physical inactivity, or lack of exercise, on
its list as the fourth risk factor for coronary heart disease.
In July 1996, the U.S. Surgeon General released a report
on physical activity and health. It states, “The expand-
ing and strengthening evidence on the relationship be-
tween physical activity and health necessitates the focus
this report brings to this important public health chal-
lenge.”

Specific conclusions made in the report are as
follows:

* Nearly half of American youths 12-21
years of age are not physically active on
a regular basis. Moreover, physical ac-
tivity declines dramatically during ado-
lescence.

¢ Daily enrollment in physical education
classes has declined among high school
students from 42 percent in 1991 to 25
percent in 1995.

¢ Nineteen percent of all high school stu-
dents are physically active for 20 min-
utes or more in physical education
classes every day during the school
week.

Ideas from Physical Activity and Health: A Report
of the Surgeon General (1996) for improving the amount of
physical activity in the daily lives of children include
“well-designed programs in schools to increase physical
activity in physical education classes.” The Surgeon
General’s report supports the overarching goal of
Connecticut’s physical education programs. By the end
of 12th grade, students will recognize the importance
of and choose to participate regularly in physical ac-
tivities designed to maintain and enhance healthy
lifestyles. Children must be taught the skills, knowledge,
attitudes and behaviors that lead to regular and enjoy-
able participation in physical activity.

The Centers for Disease Control (CDC), in March
1997, published Guidelines for School and Community Pro-
grams to Promote Lifelong Physical Activity. The guidelines
were cooperatively developed as the fourth set in a se-
ries focusing on the preventable causes of death. The
CDC guidelines and this curriculum guide are designed
to assist in the development and implementation of qual-
ity physical activity initiatives for young people and to
educate policy makers and the public about the impor-
tance of such initiatives. Ten recommendations are pro-
vided in the CDC document, including the following for
physical education curriculums and instruction:

Implement sequential physical education cur-
riculums and instruction in Grades K-12 that:

¢ emphasize enjoyable participation in
lifetime physical activity, such as walk-
ing and dancing, not just competitive
sports;

* help students develop the knowledge,
attitudes and skills they need to adopt
and maintain a physically active
lifestyle;

¢ follow the National Standards for Physi-
cal Education; and

¢ keep students active for most of class
time.
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Physical education class is not the only opportu-
nity to help young people establish habits that will allow
them to build and maintain a healthy lifestyle. Everyone
can make a difference; the CDC gives recommendations
for parents, students, teachers, coaches, school adminis-
trators, school board members, and community sports
and recreation program coordinators.

Proactive steps have been taken by the federal
government to support physical education in our schools.
This was demonstrated in the Concurrent Resolution of
the U.S. House of Representatives and the U.S. Senate in
the 1st Session, 100th Congress, 1987.

Now, therefore, be it Resolved by the House
of Representatives and Senate (concurring),
That the Congress encourages state and lo-
cal governments and local educational agen-
cies to provide quality daily physical educa-
tion programs for all children in kindergar-
ten through Grade 12.
(The entire resolution
may be found in Appendix A)

In 1994 the Goals 2000: Educate America Act en-
acted by the U.S. Congress, included physical education
in the objectives of “Goal 3: Student Achievement and
Citizenship”:

All students will have access to physical edu-
cation and health education to ensure they
are healthy and fit.

The Connecticut State Board of Education has
provided leadership in its document, Nurturing the Ge-
nius of Connecticut’s Students, Connecticut’s Comprehensive
Plan for Education 1996-2000. Expectation 2 under Goal
1: “High Expectations for Students”, states:

All students will have access to and will com-
plete a rigorous curriculum in core areas of
study, including language arts, science,
mathematics, social studies, the arts, foreign
language, health and physical education, and
technology.

It is time to set forth our mission in physical edu-
cation as we begin the new millenium.m

The Role Of Physical Education In Schools

Physical education and health education are part of a
wellness formula. The prevention of future health prob-
lems should be a basis for what is taught and learned in
physical education classes. To achieve this, physical edu-

cation must begin early in a child’s life. The preschool
child and early elementary child have an inherent desire
to move. This desire, together with the development of
good habits, should be nurtured into adulthood. Many
workplaces are now adding opportunities for physical
activity and other comprehensive health promotion pro-
grams for their employees. “Published research investi-
gating the economics of physical activity has reported
improved health and lower health care costs, absentee-
ism and disability associated with exercise and fitness
programs.” (Gettman, 1986)

Physical education, as a discipline, must have its
content well defined and be designed to bring students
to reach specific expectations. The direction for physical
education in the 1990s was spearheaded by the National
Association for Sport and Physical Education’s (NASPE)
1992 definition of a physically educated person:

A physically educated person is one who:

*  HAS learned the skills necessary to perform
a variety of activities;

e DOES participate reqularly in physical ac-
tivity;

* IS physically fit;

»  KNOWS the implications of and the benefits
from involvement in physical activities; and

e VALUES physical activity and its contri-
butions to a healthy lifestyle.

Physical education remains unique in its ability
to challenge and develop all three domains of the learner:
psychomotor, cognitive and affective. Psychomotor de-
velopment in physical education occurs when students
are given opportunities for the understanding of move-
ment concepts and the building of competence and con-
fidence to perform a variety of motor skills through de-
velopmentally appropriate activities. It involves the at-
tainment of competency in fundamental movement pat-
terns, selected sport skills and physical fitness activities.

Cognitive development involves knowledge,
questioning, problem solving, reasoning, analyzing and
communicating. The cognitive concepts related to physi-
cal education, such as knowledge of game rules, biome-
chanical principles, principles of training and physical
fitness, are necessary applications for the performance
of physical skills. Included in the cognitive domain is
the accumulation of knowledge that leads to the ability
to make informed decisions about one’s physical well-
being.

Affective development in physical education al-
lows the learner to express an appreciation of self and
others through experiences in movement participation.
Developmentally appropriate activities are designed to
allow students an opportunity to work together and de-
velop social and cooperative skills. Appreciation of co-
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velop social and cooperative skills. Appreciation of co-
operation, fairness, following the rules of games, and the
social and cultural values of dance are examples of the
atfective benefits derived from physical education. Af-
fective development occurs when students have oppor-
tunities to experience and feel the satisfaction and jov
that results from regular participation in physical activ-
ity.

Physical education, as a discipline, requires its
own unique learning environment. All students must
be actively engaged. A major goal in physical education
is to have maximum participation for the longest pos-
sible time. Classrooms shall be exciting, movement-ori-
ented places, where students explore and create. The en-
vironment created in quality physical education is inclu-
sive and nonthreatening. It allows all students to par-
ticipate and succeed regardless of ability. Physical edu-
cation simultaneously develops independent learners
and fosters the growth of cooperative learning skills. The
skills taught in physical education, whether physical or
social, all lend themselves to lifetime learning and are
applicable outside the school setting. Students have a
variety of opportunities for success in physical educa-
tion.

Quality physical education teaches people to be
efficient movers. They then apply this knowledge to dif-
terent activities, e.g., basketball, tennis, swimming, dance,
etc. Fitness needs to be related to movement. It should
not become the sole focus of the physical education pro-
gram, but a result of the activity and programs provided.
Students need to understand how the level or degree of
fitness can affect their performance in activities.

Physical education is a developmentally appro-
priate sequential program, teaching students how to un-
derstand and participate in vigorous physical activities
that can assist in developing and maintaining physical
fitness throughout their lifetime. Quality physical edu-
cation provides opportunities for the development of
movement skills and physical fitness. It focuses on ac-
quiring and maintaining the health-related benefits of
physical activity. Physical education provides cognitive
content and learning experiences for children through a
variety of activity areas. A quality program provides a
wide range of developmentally appropriate activities
from the following areas: team and individual activities,
gymnastics, rhythm and dance, outdoor and challenge
pursuits, aquatics, and cooperative activities. A balanced
variety of these activities promotes each student’s opti-
mum physical, intellectual, emotional and social devel-
opment, and promotes activities and sports which all stu-
dents can enjoy and pursue both now and in the future.

PPhysical education has changed over the years,
vet if we look back at the early formal beginnings of physi-
cal education in the United States, certain themes have
continued to resurface and are present now. Inthe 1800s

physical education programs appeared in this country
with their primary focus being on therapeutic exercise.
At the turn of the century the concern became individual
development. The Cardinal Principles of Education (1918),
published by the Commission on the Reorganization of
Secondary Education, helped to establish physical edu-
cation as an offering in schools. The emphasis was on
worthy use of leisure time. Fitness became the drive
during the 1940s and 1950s, spearheaded by World War
Il and a perceived need to promote physical well-being.
Pedagogical research began in the 1940s and it also
brought changes in how and what was being done in
physical education. In 1964, educator Franklin Henry
wrote an article in the Journal of Healtl and Physical Edu-
cation describing physical education as an academic dis-
cipline. People tried to define a scientific body of knowl-
edge for the discipline. In the 1960s, what had become a
traditionally sport and fitness model was challenged by
the British curricular model based on Rudolph Laban’s
movement theory. Laban analyzed movement in rela-
tion to worker efficiency on the assembly line and went
on to develop theories for movement education and edu-
cational gymnastics. Movement education was used as
a framework to structure content in games, dance and
gymnastics.

Where does all of this history leave us and lead
the discipline of physical education? We need to remem-
ber what has guided curriculum decisions throughout
history.

Curriculum planning is based to a large ex-
tent on professional judgment and public
policy. The focus of the curriculion has
changed Hiroughout history according to
national and personal priorities related to
social, econoimic and political concerns.

(Jewett et. al., 1995)

In the 1990s, the focus was not just on what is
important for students to know and be able to do in physi-
cal education, but also on how that learning can best oc-
cur. As physical education frequently must fend for time
in a very busy school day, educators have begun to rec-
ognize the interdisciplinary skills that are learned through
physical activity. Physical education develops critical
thinking skills, problem solving, communication and
cooperation. Physical education in the 1990s included
all of these skills and more through the increased use of
cooperative activities and challenges, such as those found
in adventure programs. Another transition has been the
increased focus on the development of leisure and life-
time pursuits. Physical education trends continue toward
teaching the basis for purposeful movement and encour-
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own well-being now and in the future. What is learned
ultimately becomes important in order to maintain a

healthy lifestyle.

Programming in physical education needs to be
developmentally appropriate to accommodate the vari-
ety of individual differences. Instruction must maximize
the opportunities for learning and success for all students.
Physical education needs to adopt a comprehensive
approach to the development of a physically active
lifestyle. Though school-based interventions are recog-
nized as promising for both their immediate and long-
lasting potential impact, physical educators must look
beyond the limits of their classrooms. If we are truly look-
ing at a physically active lifestyle, then we need to con-
stantly be aware not only of the school, but also family,
community and business initiatives to increase physical
activity. When students apply their skills and knowledge
in these areas, we will be moving toward the develop-
ment of a physically active society.m

Purpose Of The Guide

The purposc of this Guide to K-12 Program Development in
Physical Fducation is to create high-quality standards for
all students in physical education and provide local
school districts with direction for developing and deliv-
ering quality programs for the students of Connecticut.
This guide is not intended to be a state syllabus or a cur-
riculum outline, but to serve as a “framework” for the
development and improvement of local programs. It is
intended to be a resource that will assist physical educa-
tors, department chairpersons, curriculum supervisors,
administrators, curriculum committees and members of
boards of education as they develop programs. The de-
velopment of curriculums is only one part of a quality
program in physical education. This guide also discusses
what is needed to provide and deliver a quality program,

how to develop curriculum at the local level, and the criti-
cal issues in physical education.m
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